
GEPS 
Writing Moderation Tool

What’s expected in 
writing?? 

3-6, Terms 1-4!!



Writing Element What can Yr 3 students do? Examples
Text Structure

How information/ ideas are organised in texts; 

evidence of audience/ purpose; language 

features…

 Correctly use paragraphs to organise ideas

 Plan and organise using headings, graphic organisers and mind maps

 Compose , reviews and publishes writing

 Appropriate purpose and audience have been considered

• Refer to Naplan writing guide Text structure level 1

• minimal evidence of narrative structure, eg a story beginning only or a 

‘middle’ with no orientation

• a recount of events with no complication

Grammar

How sentences or sentence parts are 

constructed; grammatical features…

 Include simple, compound sentences and some complex sentences.

 Use a variety of sentence beginnings

• Refer to Naplan writing guide sentence structure level 3

• most simple and compound sentences correct

• some complex sentences are correct

• Meaning is predominantly clear

Vocabulary

Range and precision of choice words to suit 

audience & purpose (ie everyday/topic specific 

vocab, descriptive lang etc)

 Experiment with vocab to engage the reader

 Use range of verbs, adverbs, adjectives and nouns

 Some precise vocabulary used

 Use dictionaries to check meaning

• Refer to Naplan writing guide vocab level 2

• single words: quick, big, run, look, red, cold, water, great, man, soft, 

need, really, very, beautiful, scream, grab, huge, think

• simple groups: My big warm bed; It looked like a bright green lizard; A 

five headed, six armed monster

• simple figurative language: as big as a house

Spelling

Accuracy, complexity of words attempted, 

attempt strategies, use of patterns and spelling 

‘rules’

 Use a variety of spelling strategies to spell high frequency words correctly

 Most common high frequency words spelled correctly

 Use dictionaries to check spelling of unknown words

 Use spelling rules, generalisations and word families 

• Refer to Naplan writing guide level 3

• Single-syllable words with two consonant blends or diagraphs 

• Short vowel single-syllable words (bad, fit, not) with:

• consonant digraphs (shop, thin, much, chips)

• consonant blends (drop, clap, grass, bring)

• double final consonants (will, less)

• High frequency long vowel single-syllable words (name, park, good, 

school, feet, food)

Punctuation

Use of conventional and appropriate 

punctuation to indicate structure and 

organisation of the text 

 Correct sentence punctuation with no stray capitals ( evident in four or more sentences)

 Experiment with other more complex punctuation (ie apostrophes)

 Some use of noun punctuation

• Noun Punctuation

• first names and surnames

• titles: Mr, Mrs, Miss, Ms etc.

• street names: Ord St

• book and film titles

Self-regulation

Independently planning, applying strategies, 

monitoring, evaluation (incl. feedback and 

revision)

 Revise and edit writing in response to feedback. 

 Re-read their writing at various intervals to check for meaning and purpose



Year 3 – end T1

Annotations:

Structure

• Evidence of planning

• Writing structured to show sequence of events -
natural disaster

• Evidence of ideas, supported with setting the 
scene through visualisation

Vocabulary

Cohesive language, expressive and descriptive 
language used such as ‘black clouds started to 
appear’, I can only see dust, it was getting in my 
eyes’. 

Impact of writing: Targets audience attention-
suspenseful, creates an imagery through the use of 
emotive/descriptive language.

Progressions: working within CRT7

Where to next? Paragraphs- link ideas clearly and 
coherently, revise and edit work through writing 
process, use punctuation  to have more of an 
impact to the reader.



Year 3 – mid T2

Annotations:

Structure

• Purpose clearly elaborated, ideas 
organized and in a logical sequence

Vocabulary

• Verbs, adjectives and adverbs evident 
such as ignored, found, magical, lonely, 
sad girl with a red crayon. 

Impact of writing: Draws the reader to read 
the text, choice of words  creates a 
visualisation. Creates suspense.

Progressions: working within CrT6

Where to next? Spelling- focus on ‘ed’ rule, 
double consonant. Use paragraphs to 
organise ideas. Vary sentence beginnings 
(move away from ‘then’!)



Annotations:

Structure

• Use of paragraphs and headings to 
organise ideas (‘Rainforest Animals’; 
‘Rainforest Locations’)

• Purpose considered – to provide 
information

Grammar

• Includes some simple and complex 
sentences (‘The animals in a 
rainforest are very rare’; ‘The golden 
lion tamarin is now in danger 
because it’s home has been chopped 
down.’)

Progressions: working within CrT7

Where to next? Use of sources to refine 
ideas; use of images to reinforce ideas; 
consistent use of correct simple 
punctuation (ie incorrect use of 
apostrophe in this text: ‘Rainforest’s’)

Year 3 – end T2



Year 3– end T2

Annotations:

Structure

• Correct use of paragraphing…

• Evidence of planning

Other (ie Grammar)

• He has used some adverbs and adjectives

• Used some abbreviation…

• Used a variety of sentences.

• Used some precise language, ‘wrestled’, 
straightened

Impact of writing

• He understood his audience …

Progressions: working within …

Where to next? …

• Improve punctuation for use with spoken 
text.

Include scanned copy of writing 
sample here





Year 3 – mid T3

Annotations:

Structure

Ideas are organised- a coherent text informing the reader of 
the event ( sequence of events)

Purpose and audience have been considered ( orientation, 
introduction, conclusion)- -Imaginative text

Grammar

Evidence of simple/compound sentences using conjunctions 
e.g. but, when, only

Uses a variety of sentence beginnings e.g. Once, She, One, 
All, So.

Spelling:

Use spelling rules- ‘ed’ (enjoyed, called, lived)

Used high frequency words (cookies, biscuit, crumbs, forest.

Impact of writing

Targets audience attention- fractured fairytale- Imaginative 

Progressions: working within Crt6

Where to next? Consider strengthening conclusion – close 
story to consider the reader making a final link with a 
continued purpose.

Include scanned copy of writing 
sample here



Year 3 – mid T3
Annotations:

Structure

Ideas are organised- a coherent text informing the reader of the 
event ( sequence of events)

Purpose and audience have been considered ( orientation, 
introduction, conclusion).

Vocabulary:

Experiments with vocab to engage reader

Eg. joy, village, celebrate, fought, represent

Uses a range of verbs/adjectives and adverbs

Wise man,  monsters weakness, red dragon, loud, short, gold.

Spelling:

Uses a variety of spelling strategies to spell high frequency words 
(celebrate, fought, represent)

Uses spelling rules/patterns ‘ed’- filled, dressed

Impact of writing

Targets audience attention-informative

Progressions: working within Crt7

Where to next? 

Use paragraphs to support ideas. Planning- sentences to support 
structure

Include scanned copy of writing 
sample here



Annotations:

Structure

• Well organised – sequence but 
lacking depth

• Orientation & beginning of a conflict 
but not explained or developed –
although evidence of this in planning

• Clearly connected ideas 

Grammar

• Some correct use of inverted commas 
(direct speech)

• Some descriptive language

• Past tense maintained throughout

Progressions: working within CrT6

Where to next? Develop storyline 
further – more depth and detail 
(including use of noun groups & 
adverbs where appropriate); Possessive 
apostrophes

Year 3 – end T3



Annotations:

Structure

• Imaginative text with evidence of text structure 
(orientation, complication and resolution)

• Well organised story – ideas supported with some detail 
and elaboration

Grammar

• Expands ideas through intentional use of simple, 
compound and occasional complex sentences (‘As the 
sun was approaching, sweat was dripping down my 
face’)

• Uses a variety of sentence beginnings 

• Some evidence of cohesive devices such as ‘however’ to 
link ideas

Impact of writing? The writer has crafted an imaginative 
and creative piece. The use of varied sentence beginnings 
and rich vocabulary choices make the story entertaining to 
read.

Progressions: working within CrT7

Where to next? Develop the story line further – more depth 
and detail; Use of direct speech; Figurative language 
including  similes and metaphors.

Year 3 – end T4



Year 3 - end T4

Annotations:

Structure
• Paragraphs organized –developed orientation and 

storyline 
• Planning is evident
• Written in the 1st person
Vocabulary
• Spells most words correctly
• Variety of words inc. adjectives and adv.

Grammar…
• Variety of conjunctions
• Appropriate use of apostrophes
• Used exclamation marks for emphasis
Impact of writing
• Ideas relevant to the purpose of the text. 
• Organised ideas in chronological order
• Used a variety of sentences   
Progressions: working within CRT8
Where to next? …
• Develop word choices
• Include more drama/excitement/humour in the 

story
• Include direct speech

Summary of task: Students were provided with an image. They were 
instructed to develop their own storyline using the techniques they 
had learned in class. They independently planned their story.



Writing Element What can Yr 4 students do? Examples

Text Structure

How information/ ideas are organised in texts; 

evidence of audience/ purpose; language 

features…

 Uses paragraphing as a key organisational feature

 Draws ideas from personal experiences, other texts and research to create a range of texts

 Writes for a range of audiences and purposes

 Writing should include a variety of imaginative, informative and persuasive texts

• Refer NAPLAN writing guide text structure level 2

• contains a beginning and a complication

• where a resolution is present it is weak, contrived or ‘tacked on’ 

(e.g. I woke up, I died, They lived happily ever after)

Grammar

How sentences or sentence parts are constructed; 

grammatical features…

 Uses a variety of simple, compound and complex sentences

 Uses a variety of sentence beginnings including adverbial and adjectival clauses

 Uses pronouns, conjunctions and connectives to link ideas and information

• Refer to NAPLAN writing guide sentence structure level 4 

• greater control of complex sentences but lacks variety

• allow for an occasional ‘typo’ in simple or compound sentences

Vocabulary

Range and precision of choice words to suit 

audience & purpose (ie everyday/topic specific 

vocab, descriptive lang etc)

 Uses precise vocabulary 

 Some technical vocabulary used

• Refer Naplan writing guide vocab level 3

• Two consonant blends or diagraphs 

• single precise words: hissed, yanked, clutched, absolutely,

disgusted, exhilarating, rewarded, eventually

• effective simile: … into a porthole-like trap; Burning coal shot 

out like tiny bullets

• metaphor:

Spelling

Accuracy, complexity of words attempted, attempt 

strategies, use of patterns and spelling ‘rules’

 Uses morphemic, visual, phonological knowledge to spell and edit words.

 Uses prefixes and suffixes to spell and edit words 

• NAPLAN writing guide level 4

• Three consonant blends (stretch, catch)

• common long vowels (face, sail, eight, mean, nice, fly, coke, use, 

close, again)

• Multisyllabic words with even stress patterns (middle, litter, 

plastic, between, hospital)

• Compound words (downstairs)

Punctuation

Use of conventional and appropriate punctuation 

to indicate structure and organisation of the text 

 All sentence punctuation correct

 Mostly correct use of other punctuation including use of apostrophes for contractions, speech 

marks and commas in lists

 Experiment with commas to mark clauses/ phrases; apostrophes to mark possession; capital 

letters and commas used within quotation marks

Self-regulation

Independently planning, applying strategies, 

monitoring, evaluation (incl. feedback and 

revision)

 Revise and edit writing in response to feedback inserting and deleting information to improve 

content and structure.



Annotations:

Structure

• Persuasive text including two clear arguments, 
attempt at introduction and conclusion.

• Text clearly organised into appropriate 
paragraphs

Grammar

• Appropriate use of high modality words such as 
‘we must’; ‘we should’; ‘we will’

• Appropriate tense maintained throughout text

• Use of simple, compound and some complex 
sentences

Progressions: working within CrT7

Where to next? Some confusion as to where to use 
persuasive language and confusion of fact and 
opinion  (ie ‘I believe waste food in land fill 
becomes…’); inclusion of three arguments; 
conclusion linked to key arguments in text. Stronger 
planning would support this.

Year 4 – end T1



Year 4 - end T1

Annotations:

Structure

• Ideas organized into paragraphs, audience and 
purpose- clearly identified

Vocabulary

Some precise choice of words based on topic

-verbs, adjectives and adverbs such as suppose, 
early, protect, guard, monitor to help persuade.

Impact of writing

Emotive language used to persuade

Direct appeal to reader at end- evidence of 
arguments

Progressions: working within  CrT8

Where to next?

Link ideas more clearly with stronger evidence, 
plan work more effectively to strengthen 
captivating reader and support text type.



Annotations:

Structure

• Use of paragraphs to organise ideas, although 
most are not correct (para 2 includes some 
description of physical features as well as 
habitat)

• Purpose considered – to provide information

Grammar

• Includes some simple, compound and complex 
sentences (‘Emus have a big diet including…’)

Vocabulary

• Some precise and technical vocabulary used (eg: 
‘Native’; ‘height’; ‘habitat’; ‘diet’; 
‘reproduction’; ‘male’ and ‘female’)

Progressions: working within CrT7

Where to next? Correct use of paragraphs (would 
be supported by careful planning); evidence of 
revising and editing of writing to fix errors and 
improve quality (ie ‘Light egg colour when exposed 
the the sun a lot.’)

Year 4 – end T2



Annotations:

Structure

• Developed plot – story transitions through 
paragraphs

• Orientation, complication and resolution 
provided

• Consistent first person POV – addressing reader

Grammar

• Direct speech & consistent tense

Spelling

• Familiar words spelt correctly; some mistakes 
with more complex words (beautiful, survived, 
minutes, deafening)

Progressions: working within CrT7

Where to next? Improve sentence structure 
including use of descriptive techniques (noun 
groups; adjectival and adverbial phrases); use of 
contractions (you’re back/ your back)

Year 4 – end T3



Year 4 – mid T3

Annotations:

Structure

Ideas are organised- a coherent text informing the 
reader of the event ( sequence of events)

Purpose and audience have been considered ( 
orientation, introduction, conclusion)- -Imaginative 
text

Punctuation:

Evidence of sentence punctuation is correct 
including, speech marks, apostrophes ‘3 o’clock’, 
question mark, exclamation mark.

Spelling:

Three consonant blends (kitchen)

Spelling rules considered – base word applied with 
suffix rule ( sneaked, backyard, knocked).

Impact of writing

Targets audience attention- fractured fairytale-
Imaginative 

Progressions: working within Crt8

Where to next? Impact on the Reader- cohesive 
text structure- overused character reference 
Blondilocks- could use pronouns which will logically 
support the reader.

Include scanned copy of writing 
sample here



Year 4 – mid T3 

Annotations:

Structure

Ideas are organised- a coherent text informing the reader of 
the event ( sequence of events)

Purpose and audience have been considered ( orientation, 
introduction, conclusion, time connectives, sequence of 
events)- Imaginative text

Vocabulary:

Adverbial phrases- ‘incredibly boring walk’

Adjectives and verbs- tiptoes, skipped, suddenly, climbed, 
knocked

Choice of words have been considered to have impact on 
the reader.

Punctuation:

Most sentence punctuation is grammatically correct.

Sentence punctuation used speech marks- “This is small”

Exclamation mark- eating  bugs and worms!

Impact of writing

Targets audience attention- fractured fairytale- Imaginative 

Progressions: working within CrT8

Where to next? Organise ideas more clearly some sentence 
structures confuse reader and does not portray a clear 
message- sequence of events ( evidence in the first 
paragraph).

Include scanned copy of writing 
sample here



Annotations:

Structure

• Developed plot – story transitions through 
paragraphs; orientation, complication and 
resolution provided; logical organisation into 
coherent paragraphs

Punctuation/ Vocabulary

• Use of direct speech & apostrophes used correctly

• Some punctuation used for effect – attempted use 
of ellipsis to build suspense

• Evocative language (‘terrified’; ‘weird sound’) as 
well as noun groups (‘dark, misty night’) and 
adverbs (‘Suddenly, the lamp turned off’). 

Impact of writing? I loved the imaginative writing and 
use of a variety of language conventions. There was 
accuracy in spelling and excellent choice of words and 
phrases to suit audience and purpose (to entertain). 

Progressions: working within CrT8

Where to next? Develop use of descriptive techniques: 
variety of conjunctions, paragraph openings & greater 
variety of sentence beginnings & sentence types; 
Improve use of spoken text.

Year 4 – end T4



Year 4 - end T4

Annotations:
Structure
• Variety of imaginative sentences
• Had an audience and wrote for a purpose
• POV of the Whale shark
• Planning is evident 
Grammar
• Short sentences used to maintain the attention
• Ellipses used to create drama/eliminate unnecessary 

text.
Vocabulary
• Spells most words correctly 
• Variety of words adverbs and adjectives.
• Uses colloquialisms for humorous effect 
Impact of writing
• Crafted an imaginative text and experimented with 

textural features
• Evidence of using the idea of prey vs predator
• Constructed to evoke humour.
Progressions: working within …CRT9
Where to next? …
• Include developed and sustained dialogue 
• Use of speech marks 
• Develop the paragraphs
• Use of more precise language

Summary of task: Students were provided with an image. They were 
instructed to develop their own storyline using the techniques they had 
learned in class. They independently planned their story.



Writing Element What can Yr 5 students do? Examples
Text Structure

How information/ ideas are organised in texts; 

evidence of audience/ purpose; language features…

 Writes coherent structured texts

 Writes to suit a purpose and with a growing awareness of audience, using 

appropriate features. 

 Organise writing into sections or paragraphs; create cohesion by linking ideas 

within paragraphs. 

 Use a range of presentational devices.

May include humour or suspense.

Presentational devises - title, subheadings and bullet points.

Ideas are more sustained and developed within paragraphs. 

Dialogue is developed and sustained

Paragraphs may vary in length to achieve impact and extend detail: about a page of 

writing is needed to consider sustained use.

Grammar

How sentences or sentence parts are constructed; 

grammatical features…

 Demonstrate a knowledge and understanding of the structure and features of 

a text. 

 Evidence of planning, drafting and editing

 All simple, compound and complex sentences are correct

 Use sentence structure that is imaginative, precise and accurate

Elaboration of clauses and phrases:

Simple - The train should be here soon.

Compound - Boxers can be very friendly dogs but they need to be trained.

Complex - The story would make headlines if it ever became public.

Phrase - A vase of roses stood on the table.

A lot of the kids are really keen on football

Vocabulary

Range and precision of choice words to suit audience 

& purpose (ie everyday/topic specific vocab, 

descriptive lang etc)

 Refine vocabulary choice in response to purpose/audience when editing and 

reviewing own and peers writing.

 Sustained and consistent use of precise words and word groups that enhance 

meaning and support text topic (may have some inappropriate or inaccurate 

word choices).

Single precise words: ‘citizen’ ‘consider’ ‘solution’ ‘protect’

Precise word groups: ‘duty of care’ ‘a positive impact on society’

Modal adjectives and adverbs: ‘ultimate’ ‘certain’ ‘extreme’ ‘definitely’

Modal groups: ‘it would seem that’ ‘it is unlikely that’

Spelling

Accuracy, complexity of words attempted, attempt 

strategies, use of patterns and spelling ‘rules’

 Evidence of editing to correct spelling using a range of strategies (what made 

you change that?)

 Correct spelling of simple words, most common words and some difficult 

words.

 Attempts at new and unknown words.

Simple words: two letters (‘be’), single syllabic (‘cat’ ‘shop’ ‘clap’), high frequency (‘all’ 

‘day’ ‘going’)

Common words: two-consonant blends (‘crack’) multisyllabic (‘between’), homophones 

(‘brake/break’), silent letters (‘wrong’ ‘know’), rule driven words (‘having’ ‘spitting’ 

‘heavier’)

Difficult words: patterns in multisyllabic words (‘chocolate’) uncommon vowel pattern 

(‘hygiene’), subject specific words (‘disease’), difficult homophones (‘practice/practise’), 

base word changes (‘prefer/preferred’), words ending in ‘tion/sion’, ‘ible/able’.

Punctuation

Use of conventional and appropriate punctuation to 

indicate structure and organisation of the text 

 Experimenting with a variety of complex punctuation.

 Correct noun capitalisation 

 Apostrophes used accurately for contractions and to mark possession

 Speech marks used correctly

Self-regulation

Independently planning, applying strategies, 

monitoring, evaluation (incl. feedback and revision)



Annotations:

Structure

• Makes use of paragraphs to organise ideas

• Draws ideas from personal experiences to back 
up arguments in a persuasive text

• Writes to suit a purpose with growing 
awareness of audience – including attempts to 
appeal to the audience directly (‘Your story’; 
‘Your valued memories’)

Vocabulary

• Use of some precise words and word groups to 
support text topic (‘will surely be interested’; 
‘the best part’; ‘would be wonderful’; ‘inspire 
students by sharing’)

Progressions: working within CrT8

Where to next? Stronger planning to add to, 
develop and elaborate on ideas in paragraphs.

Year 5 – end T1



Year 5 – end T1

Annotations:

Structure

• Audience and purpose has been met

• Writing organised into paragraphs 

• Has some linking ideas within paragraphs 

• Has good ideas but needs more elaboration

Grammar

• Evidence of detailed planning

• Attempted to write compound sentences 

Vocabulary

• Refine vocabulary choice: precious, severe, harmful, vital, urge

• Topic Vocabulary: drought, reduce, waste, amount 

Impact of writing

- Sense of urgency

- Selected strong vocabulary to meet text purpose

Progressions: working within CRT9

Where to next?

- Needs stronger topic sentences to maintain cohesion 

- Spelling e.g. to- too

- Punctuation: Commas in the right areas and Proper Nouns- Mr
Young 



Year 5 – mid T2

Annotations:

Structure

• Text is cohesive and well structured 

• Writing is organised into paragraphs

• Ideas are relevant to the purpose of the text 

Grammar

• Evidence of planning and editing

• Most simple and compound sentences are correct 

• Uses appropriate tense throughout the text 

• Uses time connectives to sequence events: first, recently, 
finally 

Impact of writing

- Retells main events in order and evaluates their 
significance in some way 

Progressions: working within CRT8

Where to next?

- Needs to reread all sentences and put appropriate 
punctuation- full stops and question marks 

- Orientation needs refining- who, what, where and when

- Record of events need to be more detailed 

- Questioning the reader throughout the text- is it 
necessary? ‘I wonder what your experience was?’ 



Annotations:

Structure

• Text organised into paragraphs – some attempts 
made to create cohesion through topic sentences 
and linking ideas within paragraphs

• Writing suit purpose (persuasive text that states 
position and provides supporting evidence)

Grammar 

• Simple, compound and complex sentences mostly 
correct

• Attempts made to use sentence structure that is 
imaginative and precise, although not always 
accurate (ie ‘They are safe, enjoyable and there is 
no absolute reason what they don’t bring the 
spirit of joy’.)

• Some precise and technical vocabulary used (ie
‘native’; 

Progressions: working within CrT7

Where to next? Noun capitalisation; correct/ 
consistent tense; organisation of ideas for improved 
text cohesion (would be supported by stronger 
planning).

Year 5 – end T2



Year 5 – mid T3 

Annotations:

Structure

• Consistent use of first person

• Organization of ideas to support the 
reader (chronological sequencing) 

• Writes to suit a purpose with a growing 
awareness of audience (hook at start to 
get reader in – sets the scene with follow 
through)

Vocabulary 

• Topic vocabulary: nervous, pacific ocean, 
stranded, plank 

Progressions: working within … CrT8 

Where to next? …

• Complex sentences to support depth of 
the story

• Consistent use of tenses (was/were)



Year 5 – mid T3 

Annotations:

Structure

• Structured most sentences correctly

• Some cohesion of the overall story

Grammar 

• Evidence of editing 

• Variety of sentence type - simple and compound 

Punctuation

• Experimenting with a variety of complex 
punctuations 

Progressions: working within … CrT8 

Where to next? …

• Use of complex Punctuations correctly / flexibly 
( use of speech marks)

• Strengthen use of dialogue which provides an 
insight of the different characters in the story 

• Strengthen cohesion of the overall story –
(Conclusion) 

• Consistent use of tense throughout the story



Annotations:

Structure

• Structured, informative text based on some 
evidence and prior knowledge.

• Arguments elaborated on with evidence and 
examples.

Grammar & self-regulation

• Variety of sentence types used, but not all correct. 
The meaning was lost in a number of sentences 
(ie ‘Education is a major factor in enabling both 
humans and animals to proceed their life in 
luxury’)

• Evidence of planning and editing

Progressions: working within CrT8

Where to next? Keep the audience and purpose of 
text in mind when composing; refine vocabulary 
choices; develop a strong introduction and 
conclusion; re-focus on developing strong simple 
sentences within more sophisticated texts before 
attempting other types of sentences.

Year 5 – end T3



Annotations:

Structure

• Ideas are developed into paragraphs (introduction, 
supporting paragraphs and conclusion) & are organised 
in a coherent way, reader can follow logically and 
sequentially. 

• Writes to meet the purpose and audience. 

• Has the use of colloquial language to engage/hook the 
audience? E.g: “Plus my record of never, like ever, 
getting a blue note, yellow slip or anything beyond….”.

• Includes rhyme to engage the audience. E.g: “ blur and 
occur”

Spelling

• Most words are spelt correctly. E.g: received . 

• Conscious choice of words used. E.g: contribution, 
convince. 

Self Regulation: 

• Evidence of editing. For e.g: Changed conclusion

Progressions: working within CrT9

Where to next? Better use of word choice  to support the 
meaning of the sentence. For e.g: “number, ascend and 
cause”. Better vocab is amount, increase and because.

Year 5 – end T4



Year 5 – End T4

Annotations:

Text Structure

• The structure of the text was coherent where the paragraph is about 
the audience and purpose.

• The ideas are organised into paragraphs focusing on the purpose of the 
text.

• Ideas are developed and sustained throughout the text.

• Sentence are clear and to the point.

• The text clearly identifies the purpose. It has a title that describes the 
stall.

• Used of rhetorical questions in the first paragraph to hook the reader. 
“Who doesn’t like reader”

Vocabulary 

• A precision of choice of language to meet the purpose of the text. 
“Sparkling, viewers attention, intending” 

Grammar

• It has developed ideas of visual literacy elements to support the 
illustrations. “ Examples: “ Salient image, vector and affect of colours ” 

• The emphasis of capital letters to draw in the reader. 

Impact of writing

The composer has given the audience a clear understanding of the 
illustration to clearly identify the message. 

Progressions: working within CrT10

Where to next? 

- Include a little summary of the text to ensure understanding

Summary of task: Students needed to draw an illustration of a persuasive 
poster for the school Mini Fete. Student then needed to annotate their poster in 
paragraphs addressing the audience,  purpose, language features and text 
structure. 



Writing Element What can Yr 6 students do? Examples
Text Structure

How information/ ideas are organised in texts; 

evidence of audience/ purpose; language features…

 Writes sustained, coherent, structured texts for a range of purposes. 

 Use paragraphs to develop and expand some ideas in depth; add detail 

within each paragraph. 

 Paragraphs may vary in length to achieve impact and extend detail.

 Use a range of devices to link ideas within and across paragraphs.

 Use a range of presentational devices to guide the reader

Devises to link e.g. - adverbials or repetition of a phrase.

Presentational devices - use of bullet points, tables and columns and diagrams? E.g. in 

information reports?

Text has a - clear beginning, middle, and end strong beginning that hooks the reader 
Reader can follow the piece logically/sequentially (procedure etc) from beginning to 
end. 
Text is complete; it feels finished - about a page of writing is needed to consider 

sustained use.

Grammar

How sentences or sentence parts are constructed; 

grammatical features…

 Conscious choice of a variety of sentence to meet a variety of purposes.

 Produce sentences that are grammatically correct, structurally sound and 

meaningful.

 Produce correct and varied sentence types within a text. 

 The meaning of the text is clear and sentences enhance the meaning. 

Variety of:

Clause types and patterns: Verbless, adjectival, adverbial, multiple, non-infinte.

Dependent clause position

Length and rhythm

Increased elaboration and extension

Stylistically appropriate choices

Vocabulary

Range and precision of choice words to suit 

audience & purpose (ie everyday/topic specific 

vocab, descriptive lang etc)

 Precision of choice of contextually appropriate language choices (language 

choice is well matched to style of text).

 A range of effective word and word groups is used in a fluent and articulate 

manner.

Technical: ‘habitat’ ‘life expectancy’ ‘politician’ ‘global warming’

Nominalisation: ‘probability’ ‘likelihood’ ‘ shortsightedness’

Figurative language e.g. metaphor, simile, personification

Spelling

Accuracy, complexity of words attempted, attempt 

strategies, use of patterns and spelling ‘rules’

 Evidence of editing to correct spelling using a range of strategies (what 

made you change that?)

 All common words spelt correctly and most difficult words are spelled 

correctly.

 Good approximation of new and unknown words (e.g. ‘challenge words’)

Challenge words: Unusual consonant patterns (‘guarantee’), unstressed syllables 

(‘responsibility’), suffixed to words ending in e, c, or l (‘physically’ ‘changeable’ 

plasticity’), foreign words (‘lieutenant’ ‘nonchalant’)

Punctuation

Use of conventional and appropriate punctuation to 

indicate structure and organisation of the text 

 Use a range of punctuation to enhance meaning and clarity.

 All sentence punctuation is correct (no stray capitals).

 Punctuation assists in guiding the reader (enables smooth and efficient 

reading as well as controlling the pace.)

Apostrophes for possession

Quotation – single and double

Colon (to introduce a list or when writing the time)

Semi-colon (to indicate a pause between two main causes)

Brackets 

Points of ellipsis

Self-regulation

Independently planning, applying strategies, 

monitoring, evaluation (incl. feedback and revision)



Annotations:

Structure

• Persuasive text including three arguments, 
introduction and conclusion

• Audience and purpose considered – range of 
techniques used to attempt to engage reader 
(including vocab choices, high modality language; 
direct appeal to reader).

Vocabulary & Grammar

• Range of terms used to describe lollies for effect (ie
persuading that lollies are fun and delicious: ‘sugary 
treats’; ‘sweets’)

• Attempt to use noun groups & adverbial phrases as a 
language technique to persuade: ‘sugary treats’; 
‘lollies are fun and delicious’; ‘especially enjoyed at 
birthday parties’)

• Attempts to use language  features such as rhetorical 
questions as persuasive devices (‘What will ever make 
them happy?’)

Progressions: working within CrT8

Where to next? Strengthen introduction by stating point 
of view; arguments backed up with evidence/ examples; 
clear arguments developed (some overlap in this text); 
stronger conclusion (ie call to action; powerful concluding 
statement… rather than simply restating arguments).

Year 6 – end T1



Year 6 – end T1

Annotations:

Structure

• Well structured and cohesive text due to strong linking topic sentences 

• Strong orientation 

• Effectively elaborated on topic sentences 

Grammar

• Produced sentences that are grammatically correct 

• Used correct and varied sentences within the text 

• Clear meaning 

Vocabulary

• Refine vocabulary choice: vital, embark, misusing, unnecessarily, 
desperate, recommendation, precious 

• Topic Vocabulary: water tank, supplying, residence, installing

Impact of writing

- Strong sense of urgency 

- Strong use of vocabulary to meet text purpose

- Letter format used correctly 

Progressions: working within CRT10

Where to next?

- Needs more precise structured sentences 

- More robust arguments to anticipate reader knowledge bias 

- Could use simile, metaphor, repetition to strengthen writing 



Year 6 – mid T2

Annotations:

Structure

• Written in paragraphs

• Tried to develop her ideas in more depth 

• Text has clear beginning, middle and end

• Has met the purpose of the text 

Grammar

• Used varied sentences- simple and compound 

Vocabulary

• Descriptive vocabulary e.g. sketchy woods, venomous 
snakes, brave and prepared miserably 

Impact of writing

- Experimenting with different phrases- (structural 
features to organize) e.g. ‘So an adventure I went on’ 
, ‘Probably not, but I felt like I had to’ , ‘yet again

Progressions: working within CRT10

Where to next?

- Needs to know when and how to use language 
devices effectively- lots of attempts

- The meaning of text is not clear



Annotations:

Structure

• Text is sustained, coherent and structured

• Clear purpose (personal recount)

• Paragraphs are used to develop and expand 
some ideas in depth

Grammar

• Conscious choice of a variety of sentences, 
including varied sentence types

• Not all sentences grammatically correct

Vocabulary

• Attempt to match language choice to style of 
text reaching out to reader (ie first person; some 
colloquial language: ‘It all started back…’; 
‘Everyday all you could hear…’; ‘Our fears of …’; 
‘So eventually…’)

Progressions: working within CrT8

Where to next? Ensuring all sentences are 
grammatically correct; correct and consistent use of 
tense; noun groups to add detail to descriptions.

Year 6 – end T2



Year 6– Mid T3 

Annotations:

Structure

• Use topic sentences and supporting evidence or 
examples in paragraphs E.g. “ The Phoenix is also known 
as the bird of the dusk because the rebirth can occur 
only at night.”

• Clear purpose (Informative text) 

• Paragraphs are used to develop and expand the ideas in 
depth

Grammar

• Most sentences are grammatically correct, structurally 
sound and meaningful. 

• Varied sentences – Simple, compound and complex.

Vocabulary 

• Topic vocabulary: mythological, immortality, ancestors, 
spiritual, species, worship 

Progressions: working within … CrT9 

Where to next? …

• Using more complex sentences and could work on the 
clarity of the text 

• Using complex punctuations correctly 



Year 6– Mid T3 

Annotations:

Structure

• Uses ideas to support an underpinning theme or 
concept 

• Select structural elements to suit the purpose 
(orientation, sequence of events and cohesion of 
paragraphs)

Grammar 

• Uses the same tense throughout the whole writing 

• Produces sentences that are grammatically correct, 
structurally sound and meaningful E.g. “ Ganesha 
inherited mush of his mother’s powers for Parbati was 
the most powerful of all gods.”  

Spelling 

• All common words spelt correctly and most difficult 
words 

Progressions: working within  CrT 9 

Where to next? …

• Structuring a conclusion that links with pervious 
paragraph to create cohesiveness 

• Use complex punctuations correctly/flexibly  



Annotations:

Structure

• A sustained, coherent & structured text. For e.g: Text has a 
clear “ Intro, 3 supporting paragraphs and a conclusion”.  

• Writing is organised in paragraphs. Has a strong 
introduction highlighting position and key arguments: 
“Australia has a strong bond and relationship with Asia. 
There are many and I will be highlighting just some of the 
reasons that Australia was accepted to ASEAN”. 

Grammar

• Variety of sentence types used & majority are correct. 
Range of sentences enhance meaning and purpose of text 
(ie to persuade). 

Spelling and vocabulary

• Correct spelling of simple words “work, even”, most 
common words “Tourism, worthy, generates” and some 
difficult words “accepted, qualities”.

• New language choice used “ ore producing” – suits 
purpose and audience.

Progressions: working within CrT9

Where to next? Don’t start the conclusion with “So”. Choice of 
words: In the 1st paragraph after the introduction…. They 
needed…. And then you said… This could be possible with 
trade”. 

Year 6 – end T3



Annotations:

Structure

• Ideas are developed into paragraphs 
(Introduction, supporting paragraphs and 
conclusion) & are organised in a coherent way, 
reader can follow logically and sequentially. 

• Writes to meet the purpose and audience, 
including personalising the writing by using 
personal experience E.g: “My skills as a student 
have risen. I have become a resilient role model 
towards younger students”.

Spelling & vocabulary

• Most words are spelt correctly. E.g: Courageous.

• Conscious choice of words used. E.g: risen, 
honoured, achieved. 

Progressions: working within CrT9-10

Where to next? Consistent voice (changes 
perspectives in writing from third person to first 
person. For e.g: A person to I am”); Punctuation; 
Sentence starters: “ Not only that….”

Year 6 – end T4



Year 6 – End T4

Annotations:

Text Structure

• Text is coherent and is structured for the purpose of the school Mini Fete 

• The paragraphs are well developed, and the ideas have been expanded upon the examples.

• Purpose of the text is to persuade the audience to come to the Mini Fete 

• The text has a clear beginning, middle and end that hooks the reader.

• Text has time connectives for the reader to follow from the beginning to the end. Example: 
furthermore, to start of with, secondly and in conclusion. 

• Started her paragraph with a rhetorical questions to hook the reader.  “ It is unquestionable that 
you must attend Granville East Public School”

Grammar

• Most sentences are grammatically correct and make sense. “The Granville East Community 
farewell” 

• Most sentences are simple and compound and do meet the purpose of the text. 

Vocabulary 

• A precision of choice of language that meets the purpose of the text. “ unquestionable, deserve, 
celebrate and unite”

• High Modality words were used to persuade the reader. “must, certainly, definitely, crucial” 

Impact of writing

The writer has persuaded the local community to attend and contribute to the school Mini Fete. Writer 
has included clear arguments in paragraphs to  clearly define the message to its audience. 

Progressions: working within CrT11

Where to next? 

(Spelling)

- Spell common words correctly. Example: “ especially, frieds”

- Spell proper nouns (Capitals – mini fete)

(Grammar) 

- Ensure sentences makes sense “It is without…. as well” 

Summary of task: Students were asked to compose a persuasive 
text address to the local community. 


